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صخلملا

،رشن،عمجىلعمئاقثيدحموهفمدوجومدعظحلايةيدوعسلاتاعماجلايف
ةمظنلأاتاذةيميداكلأاتاسسؤملاةيلاعفنيسحتلتامولعملالامعتساو،ينبت
يسسؤملاملعتلاةيمهأليلحتلثحبلااذهفدهي.ماسقلأانيبطبرتيتلاةحوتفملا
ةيدوعسلاةيبرعلاةكلمملايفيلاعلاميلعتلاتاسسؤميفهميهافمقيبطتراثآو
متةروشنمتاساردةدعنمةيوناثتانايبثحبلالمعتسا.يفيظولاجلاعلاميلعتو
جلاعلاميلعتيفوةيدوعسلاتاعماجلايفيسسؤملاملعتلاموهفمينبتمييقتاهيف
تحتيسسؤملاملعتلاموهفمينبتليهستلاهريوطتمتةيساسلأاةينبلا.يفيظولا
جذومنلارييغتلةحلمةجاحدوجوحضتيو،2030ةيدوعسلاةيبرعلاةكلمملاةيؤر
ءاضعألبقنمميهافملاهذهباستكايفمهاسيرخآجذومنىلإةسرامملليلاحلا
ءاقبليرورضيسسؤملاملعتلانأنممغرلاىلع.نيفظوملاوسيردتلاةئيه
اًردانهنألاإ،ةيكيمانيدةئيبيفلمعتاهنلأاهبضوهنلاويلاعلاميلعتلاتاسسؤم
ةيلاحلاةساردلاريشتو.تاسسؤملاهذهيفيمويلاءادلأانمءزجهنأظحلايُام
ةيدوعسلاتاعماجلايفميهافملاهذهقيبطتلاهنمةدافتسلاايغبنيصرفدوجوىلإ
.صاخلكشبيفيظولاجلاعلاميلعتوماعلكشب

؛يفيظولاجلاعلاميلعت؛ةيدوعسلاتاعماجلا؛يسسؤملاملعتلا:ةيحاتفملاتاملكلا
ةيحصلامولعلاميلعت؛يلاعلاميلعتلا

Abstract

In Saudi universities, the modern concept of acquiring,

disseminating, adopting, and using information to

improve organizational effectiveness through open sys-

tems of synergy among departments is hardly observed.

This study aims to analyze the importance of organiza-

tional learning and the implications of applying its
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concepts in institutions of higher learning in KSA and

occupational therapy education. We used secondary data

obtained from a few studies that have assessed the

adoption of learning organizations’ concept in Saudi

Arabian universities and occupational therapy educa-

tional programs and departments. The infrastructure has

been improved to facilitate the adoption of the learning

organizational concept under KSA’s Vison 2030; how-

ever, a paradigm change is intensely needed where the

adoption of the practice is acquired by faculty and staff

members. Although organizational learning is essential

for the survival and advancement of institutions of higher

education as they are operating in a dynamic environ-

ment, it is hardly observed to be a part of the daily

functioning in these organizations. The current study

suggests that their opportunities that should be taken

advantage of to implement these concepts in Saudi uni-

versities in general and occupational therapy education in

particular.
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Introduction

In today’s contemporary knowledge-based economies,

where the survival of every organization depends on its
increasing reliance on information, the adoption of an orga-
nizational culture that fosters learning has become essential.
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The advancement in information and communication tech-
nologies has enabled comprehensive learning and is crucial for

organizational development and success.
Public andprivate institutionsofhigher learning inKSAare

no exception. The nature of their services requires a strong

culture that thrives on organizational learning. There is a
widespread consensus that all educational organizations,
including universities,must develop an educational system that

creates anduses evidence to improve its effectivenessovertime.1

Thus, an educational institution that promotes higher
education must explore scientific evidence from external
sources. It should develop the ability to learn from their own

performance and experiences to evolve and implement
practices that will increase their effectiveness and efficiency.

Consequently, continuous improvement in educational

performance is required in Saudi Arabian universities, as
institutions of higher learning, to build strategies for
continuous learning and strengthen their capacity to become

learning organizations. This calls for a paradigm change
where some issues have to be tackled, including (a) building
the right culture; (b) identifying systems of incentives, au-
thority, and autonomy; (c) selecting and preparing teachers

and leaders; and (d) organizing resources to generate data
and evidence that can be effectively explored to create
learning organizations and understand the factors impeding

learning. Consequently, innovative policies and practices
that promote learning within institutions are imperative.

The learning organization concept

The individual level of learning in its simplest form entails
creating or acquiring new knowledge that will impact
behavior. At the organizational level, although the scope of

and mechanisms for learning may differ, the overall concept
remains the same. Although various definitions of learning
organizations have been proposed by different researchers,
they all agreeon their importance for survival in today’sworld.

Senge2 (p. 3); a pioneer in the field of learning
organizations, indicated in his book “The Fifth Discipline”
that learning organizations are “organizations where people

continually expand their capacity to create the results they
truly desire, where new and expansive patterns of thinking
are nurtured, where collective aspiration is set free, and

where people are continually learning to see the whole
together.” Regarding the rapidly changing world, the
rationale is that only those organizations that are flexible
and can adapt to changes will remain productive and thus

survive. However, Senge2 (p. 14) emphasized that it is not
enough for a learning organization to survive through
“adaptive learning,” it must be joined by “generative

learning,” a “learning that enhances our capacity to create.”
Brown and Duguid3 described organizational learning as

“the bridge between working and innovating.” This definition

clearly implies useful improvement as learning takes place
and links organizational learning to action. This means
that learning-in-working improves an organization, as the

organization gains experience over time.
According to Garvin and others,4 the organization, which

has its place of excellence in knowledge creation, acquisition,
and transfer, is a learning one and can be achieved through

three fundamental building blocks1: a supportive learning
environment2; concrete learning processes and practices;
and3 a leadership behavior that provides reinforcement.

These building blocks are essential for the organizational
learning and adaptability that Peter Senge identified earlier
in his book.2

Keeping in view of all the perspectives mentioned above,
it becomes inherently clear that when organizations believe
in learning, they envision and adopt a model of knowledge

management,5 where employees are skilled at creating,
acquiring, and transferring knowledge. Such organizations
build an organizational climate and culture that cultivates
tolerance, fosters open discussion, and thinks holistically

and systemically. With such readiness, they are prepared to
face any change that may arise, not only adapting to it
successfully but also making it an agent for enhancing

further learning.

Applying the concept of learning organizations in Saudi

Arabian universities

Increasing impetus was placed on the international
educational sector in developing countries, especially in in-
stitutions of higher learning.6 In the last two decades,

governments began to realize that the main force behind
economic development was a highly knowledgeable,
skilled, and professional human resource. This is essential

as countries move to knowledge-based economies that
focus on creating and implementing knowledge to enhance
growth and development.7 Thus, converting universities to
become state-of-the-art providers of educational services

that contribute to the needs of their countries increased the
investment within this sector, both regarding the establish-
ment of new universities and refurbishment and reorgani-

zation of older institutions. The educational sector in KSA,
in particular, has experienced many changes. Following the
directives of the Ministry of Education (established in 1951),

the following changes occurred:

� A rapid expansion of universities;

� An adoption of new strategies of teaching and learning;
� A profound increase in the number of student enrollments;
� A focus on providing an improved learning environment

with the right facilities and resources;
� A drive to acquire international academic accreditation to
ensure quality standards.

With these changes, it became essential that universities
adopt practices that help them evolve as learning organiza-

tions, focusing on continuous improvement.
AL-Qahtani and Ghoneim8 reported the existence of a real

gap between the current set-up and practices at Saudi univer-

sities and the essential characteristics of a visionary learning
organization. Additionally, Mutairi9 revealed a centralized
structure at the university that has severe shortcomings, such
as weakness in information sharing and electronic

networking between university departments, within and
between faculty members and students. The Kingdom of
Saudi Arabian Vision 2030 facilitates the development of the

learning organization concept through human resources
development in the higher education field by establishing
administrative systems that encourage technology utilization
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to produce knowledge within them.10 However, substantial
work needs to be done to convert Saudi universities into

learning organizations.8 Elshafie6 highlighted that effective
dialog and inquiry and improvement of team learning and
communication are, among other factors, imperative for

organizational improvements in a Saudi university.
Across Saudi universities, the physical systems are well in

place; what is lacking now is the willingness and ability of the

leaders and faculty members to consciously adopt the prac-
tice of acquiring, transferring, and using the information for
improving organizational effectiveness. This requires an
organizational structure and climate that facilitates the free

flow of information between departments, faculty, and
students.

The role of the university administrators is perhaps the

most important. They can become the main drivers of change
by working on the seven dimensions of building a learning
organization proposed by Watkins and Marsick11: create

continuous learning opportunities, promote inquiry and
dialog, encourage collaboration and team learning,
establish systems to capture and share learning, empower
people toward a collective vision, connect the organization

to its environment, and use leaders who model and support
learning at the individual, team, and organizational levels.
More recently, a model of learning organization has been

suggested for leaders of Saudi universities using the seven
dimensions proposed by Watkins and Marsick.12 This
returns us to putting the three building blocks in place:

A Supportive Learning Environment: University adminis-
tration ensures that all its employees (leaders, faculty mem-
bers, staff, administrators, and students) do not fear

disagreements with peers or authority figures and are
comfortable expressing their thoughts about work and the
task at hand. Faculty should be encouraged to test new ideas
and practices to improve teaching and learning without fear

of failure, as more learning may occur due to the outcome,
and build effective learning environments that allow staff to
pause and reflect on organizational processes. This encour-

ages a collaborative environment where people across de-
partments talk about and change behavior, policies and
systems. In fact, university environments that foster

belonging and shared vision and goals are more equipped to
flourish and develop.13 This certainly may involve the
establishment of communities of practice for special

interests, which encourages innovation and communication
between people from different backgrounds with a
common passion and/or interest.14

Concrete Learning Processes and Practices: Implementa-

tion of learning processes that allow the generation, collec-
tion, interpretation, and dissemination of information using
research methodologies and conducting of studies. This in-

cludes experimentation to develop and test new strategies;
keeping track of educational trends; disciplined analysis and
interpretation to identify and solve problems; and education

and training to develop both new and established leaders and
faculty members. Moreover, improving the capacities and
skills of those in higher education is an important factor that
may facilitate the implementation of learning within a

university.15

Leadership that Reinforces Learning: Leaders strongly
influence organizational learning. Only when leaders
encourage dialog and debate will the faculty members feel
encouraged to learn. Leaders must ensure an organizational

culture of enquiry and reflection. What did we set out to do?
What actually happened? Why did it happen? What do we
do next time? (Which learning strategies do we sustain, and

which do we improve?). This also includes formative
monitoring and rewarding behaviors that facilitate and
guide the development of a learning organizational

culture.16

Implications for occupational therapy educational programs

and departments

Encouragement of Innovation: As new developments and
advances in rehabilitation increase, occupational therapy

education should enable its students to spearhead these de-
velopments. Adapting components from the learning orga-
nization concept would encourage innovation by both

occupational therapy students and faculty to be users and
developers within the evolving domains of occupational
therapy practices. This may also involve establishing com-
munities of practice for special and/or emerging areas of

practice within occupational therapy. This includes but is not
limited to areas such as virtual therapy, 3D printing, ro-
botics, and other technology-based therapeutic in-

terventions/assessments. Recent evidence suggests promising
results within these areas. Boone et al.17 and Lee et al.18 have
both found positive outcomes of virtual reality occupational

therapy interventions. Furthermore, the applications and
possibility of using 3D printing by occupational therapists
have been explored and are gaining popularity.19,20

Building Effective Learning Environments: Using learning
organization concepts will also help occupational therapy
educators enhance the quality and efficiency of the educa-
tional process. Regarding the COVID-19 pandemic, most

educational programs switched to an online format, thereby
opening many doors and opportunities for educators. For
occupational therapy education, this may include the plan of

switching some courses or lectures to an online format to
provide more time for practical or clinical education. Recent
research suggests positive feedback from occupational ther-

apy students to an online teaching course.21

Occupational therapy education, as with other medical
clinical practices, should continue to adjust to emphasizing

interdisciplinary practice. This has been referred to as inter-
professional education (IPE). The importance of the inclusion
of IPEopportunitieswithin educational programs is evident, as
it is considered the main standard for many accrediting

bodies.22 Hence, IPE is also included in the Accreditation
Council for Occupational Therapy Education (ACOTE)
Standards.23 Lucas Molitor and Naber24 reported that

students from occupational therapy, physical therapy, and
physician assistant programs were better prepared to
incorporate interprofessional skills in clinical practice after

completing an IPE module. Furthermore, using
interprofessional case-based learning activities with occupa-
tional therapyandspeech languagepathology studentshasalso
yielded positive outcomes.25 More recently, positive results

were reported following the application of simulation-based
learning activities for preparing allied health students for
working in interprofessional teams.26
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The use of simulation as a supplement or replacement for
clinical placements has also been explored. Chu and col-

leagues27 provided a conceptual framework for a simulated
clinical placement in occupational therapy education,
which is based on1 considerations of the practical

education of the learner;2 criteria for the quality of
simulated education; and3 learning theory perspectives.
There is also increasing evidence supporting the use of

case-based or video-case-based simulated learning to facili-
tate clinical reasoning in occupational therapy students and
help them transition smoothly into clinical practice.28,29 For
Saudi occupational therapy educational programs, this could

be an exploration of the possibility of switching some
components of courses requiring clinical placements to a
simulated clinical placement. This is particularly important,

as there is currently a dearth of clinical opportunities for
occupational therapy students and increased pressure on
clinical settings to accommodate educational program

needs alongside the needs of their clients.
Encouragement of Inquiry and Reflection: With current

advancements and developments in healthcare and health-
care education being on the rise, occupational therapy

educational programs will need to consider using learning
organization principles to inquire about and reflect on the
current status of occupational therapy education. This in-

cludes the structure, content, and process of current pro-
grams. Many healthcare disciplines within Saudi educational
institutions have decided to transfer to a clinical doctorate

degree, and occupational therapy educators will also need to
consider this transition. In the United States, many occu-
pational therapy programs have moved to a doctoral entry

level, which has been adapted in the standards of accredita-
tion by the Accreditation Council for Occupational Therapy
Education.23 Transitioning to a doctorate occupational
therapy degree and the facilitators and barriers of such a

transition should be considered in Saudi universities.30

Another important aspect of occupational therapy edu-
cation that needs serious consideration is the inclusion of

emerging areas of practice within current curriculums. This
gap has been highlighted recently by occupational therapy
students.31 Overcoming this gap could be achieved by

including more emerging topics within curriculums or
practical/clinical placements within emerging areas.32

Hence, as an example of an emerging area of practice,

occupational therapists exposed to educational content on
low vision rehabilitation were more equipped to treat
clients with low vision in clinical practices.33 Another
example of an emerging area of practice in KSA is

occupational therapy in oncology; Funk and Lackie34

recently proposed an educational guide for occupational
therapy in oncology. Occupational therapy programs in

KSA should reflect on emerging areas that need more
emphasis within occupational therapy practice and
education, considering local contexts and societal needs.

Also, alternative methods to assess students’ clinical
competency require consideration, and this could be
achieved by establishing clinical competency standards that
are met throughout a program or using established

methods such as objective structured clinical examinations
(OSCEs). Recently, scores of occupational therapy students
on the OSCE predicted performance in subsequent

fieldwork placement.35
Conclusion

By putting these building blocks in place, universities in

KSA in general and occupational therapy programs in
particular can lay a strong foundation for adopting the
climate of a learning organization. With increasing

emphasis on education and its pivotal role in the future of
KSA, a culture supporting the adoption of the learning
organization concept is vital. This paper provides pre-

liminary guidelines that support the implementation of the
learning organization concept in Saudi Arabian univer-
sities and the implications for occupational therapy edu-
cation. Further research and exploration of the concepts

presented in this paper are warranted.
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