olusiml doliagyo

uudSal g0

wlgygoulw ybj du 9B g e tuslio o yidigy (D)
(Ulgw yguu g jiaS wlxto) dsaso Y Jo i yBuly dxuws ()
duwlaj deolpo o Glpl culw d o galojl g5 Wllguw dlpad 4 dxiio 1Y A g glor (ol diuws dug i (sl &S

Wil 0" jloxo” didye il s gS o) B Lygus idgjer il jl i lox yu dolaiul b il 4 @ IRANARZE.IR




= M‘ SN0 @‘m‘ Ml.i.u)é
Ao\l

ol U (5515 Golaiuwl (geil dudo (sl G

b Sl ot cé::lgolfeb Vg I PO

aolidunly b Uing s 9 Litjgel WSl WV Igw walSl (0 OVlgaw 39,5
0esT Syidre WV lguw Sy 3,5 0ge31 Syisino WVlgaw GalS 29,5

Vge;l Syire gilio wsejl Syidire aolingyd 3,5

Vee;l rasass gl 09a)] Syiire woMs wigs=>

wseil Ll wse;l wleMbl Jyld

adye Olyl Gelaizl glo asud

Ol + Sise wlasss + oKl sl Jold
() i ol ey Uise o eaalin sl

Jgazo sl Gilw, g 21
Jyazo 3320 @ JU 1o/ W/Yh


https://iranarze.ir/ES1933
https://iranarze.ir/blog/estekhdam787/
https://iranarze.ir/ES543
https://iranarze.ir/blog/estekhdam171/
https://iranarze.ir/ES444
https://iranarze.ir/es444-p1
https://iranarze.ir/es1353
https://iranarze.ir/blog/estekhdam130/
https://iranarze.ir/blog/estekhdam135/
https://iranarze.ir/blog/estekhdam204/
https://iranarze.ir/blog/wp-content/uploads/2024/12/file-etelaat-amuzesh-parvaresh.pdf
https://iranarze.ir/blog/estekhdam44/
https://iranarze.ir/page/social-networks

(o Vs TTAU]]T]|

Jlgw 18 + Ligel aolugyd) NPFFe 35 aadil al LwdSil pleo o], (Jgl Joad

F aziuo - (LalojToe>

Jlgw 18 + Lajgol dolind) NPFFo 35 ad3jlgd ab LulSil pleo (sleisl, (09> Jad

N axduo - ((loj1595

(2leiTo95 Jlgaus 18 + isjgel aoliauyd) VA 3S cisd aal LuundSl ploo (sloisl, pguw Jiad

Yo axao -

(2lo1593 Jlgw 10 + ibjg0l doliaw)d) AD 3S i a4zl dSl leo slaisl) 1 o)lg> Juad

Vo axd.o -

- (2loj1595 Jlgw 10 + uisj90l aoliw)d) A) S e b udSl al=o slaisl) joxiy Jad

FY ax2.0

el (5 g0 (soludiw! doluw 30 G 968




Ao\l
+ j901 doliuw;d) NPFe S e235L asly w,*&| pleo (sloisl, :Jgl Juad <

(2lo31393 Y lgaw
Lesson 1: Understanding People

First in every lesson you should learn general objectives which in this lesson consists of:

e Familiarizing students with the theme ‘Understanding People’

¢ Making students aware of the value of ‘language’ in the process of communciation.

¢ Informing students of the importance of knowing and learning foreign languages.
In each lesson we have Gantt chart; this chart explains how to use a Gantt chart as a tool for project
management and lesson planning. This approach is designed to stimulate discussion, gauge student
interest, and prepare them for the lesson in an interactive and time-efficient manner:

1. Reading and Reflection

2. Sharing Opinions

3. Clarifying Understanding

4. Optional Use of Persian
Content part:
gives general background on the theme of the lesson. It also familiarizes students with different
realizations of language and the possible means of communication: signs, body language, and written/oral
symbols. Then students look at the pictures for 1 or 2 minutes and then you should ask them some
questions.
Get Ready Part:
This section outlines the content, objectives, and teaching procedure for the "Get Ready" part of the lesson,
which includes three activities
Conversation Part
This section describes the Conversation page and its components, along with the objectives and teaching
procedure. This approach ensures students are prepared to comprehend the dialogue, learn new language

elements, and focus on the grammatical structure in a meaningful context.
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Listening Part
This stage aims to prepare learners for listening by using activities that focus on the content or language of
the text which include:
Phase 1. Pre -listening - Phase 2. Listening - Phase 3. Post-listening
New Words and Expressions Part:
This section aims to familiarize students with new words and expressions from the reading material while
providing opportunities to practice what they have learned. This approach combines visual, auditory, and
practice-based learning to enhance vocabulary acquisition and pronunciation skills.
Reading part:
The main function of Reading is providing learners with ‘comprehensible input’. Therefore, this part aims at
helping students extract and construct meaning through interaction and involvement with written language.
Which include:
Phase 1. Pre-reading - Phase 2. While-reading - Phase 3. Post-reading
Reading Strategies:
In this section, students learn to use reading strategies, which are consciously chosen actions that enhance
effective processing and comprehension during reading tasks (Efler & Finkbeiner, 2007). These strategies
include mental processes for tackling reading tasks (Cohen, 1986), comprehension techniques to make
sense of texts (Brantmeier, 2002), deliberate actions to address cognitive challenges (Mokhtari & Reichard,
2002), and activities aimed at constructing meaning (Kletzien, 1991).
Vocabulary Development Part:
Research indicates that vocabulary can be acquired through both incidental learning and deliberate
instruction. Effective vocabulary teaching involves explaining how words are formed and how they relate to
one another, including concepts like parts of speech, affixation, collocation, proverbs, idiomatic meanings,
and relationships such as synonyms, antonyms, and homophones. To ensure retention, vocabulary
instruction should be consistently reinforced through practice and exposure to the language.
Grammar Part:
The main goal of teaching grammar is helping “students use the language accurately, meaningfully, and

appropriately” (Larsen-Freeman, 2014, p. 258). As a result a major departure from some traditional analyses
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of English grammar “with attempting to view grammar with a communicative end in mind, is the recognition
that grammar is not merely a collection of forms but rather involves the three dimensions of what linguists
refer to as (morpho) syntax, semantics, and pragmatics” (Larsen-Freeman, 1990, p. 4).
The teacher is recommended to follow the 3-dimensional model of teaching grammar based on
communicative framework (Celce-Murcia and LarsenFreeman, 1990, p. 4): 1- form wedge 2- semantic
wedge 3- Pragmatic wedge
Speaking Part:
The aim of this part is to help students handle short conversations in English by using appropriate speaking
strategies associated with the taught grammatical structure, ‘countable and uncountable nouns'.
Pronunciation Part:
Pronunciation aims at presenting ‘stress patterns of ten and teen numbers’. The students should be able to
both recognize and produce these patterns in oral conversations.
Writing Part:
Writing aims at helping students move from letters and words to meaningful sentences and thus becoming
familiar with components of English sentences. In this lesson, Writing aims at helping students understand
the structure of simple sentences as well as being able to write them.

Lesson 2: A Healthy Lifestyle
General Objectives of this lesson
This text focuses on educating students about the theme of "A Healthy Lifestyle." It aims to raise awareness
about the benefits and importance of adopting healthier habits, emphasizing how a healthy lifestyle
contributes to a longer, happier life. The goal is to inform and inspire students to prioritize their well-being.
The Gantt Chart of the Lesson
This text explains how a Gantt chart, a tool commonly used in project management, can be adapted for
educational purposes, such as creating a quick lesson plan. The Gantt chart displays activities (tasks or
events) against a timeline, with activities listed on the left and a time scale along the top.
The Title Page Part:
Its aim is to gives some factual information to students about topic and the procedure is to ask students to

read the facts one by one.
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The Impact Page Part:
Its Objective is giving general background on the theme of the lesson; familiarizing students with lifestyles
of different people and what they do to improve or damage their health.
Get Ready Part:
It aims at reviewing previously-learned words or presenting some new words related to the theme of the
lesson.
Conversation part:
Conversation serves as a context for introducing new vocabulary and expressions, while also helping
students become aware of grammatical structures, such as the present perfect tense, used in the lesson.
Then you have to work on Conversation. As Conversation is primarily a listening task, one possible way to
teach it is using the three-phase cycle of pre-listening, listening, and post-listening.
New Words and Expressions Part:
New Words and Expressions has 3 parts which this part makes students familiar with new words and
expressions of Reading. It also provides students with some chances to practice what they have learned.
The procedure for teacher is going through each part and present the words using appropriate techniques.
Vocabulary Learning Strategies (VLSs)
Vocabulary Learning Strategies (VLSs) are techniques students use to learn new words more efficiently and
retain them longer.
Reading Part
The primary purpose of the Reading section is to offer learners comprehensible input, which helps them
understand and process language effectively. Additionally, it serves as a context for practicing newly
acquired vocabulary and expressions and increases students' awareness of grammatical structures, such
as the present perfect tense, introduced in the lesson.
One common model of teaching reading is using the three-phase cycle of pre-reading, while-reading, and
post-reading.
Vocabulary Development Part:
Introducing the concepts of suffixes/prefixes and listing some of the most frequent suffixes/prefixes of

English language.

el (5 g0 (soludiw! doluw 30 P23 50 AU Sl pho loid!y 2 Jad



(q Vs AU

Grammar Part:
The main goal of teaching grammar is helping “students use the language accurately, meaningfully, and
appropriately” (Larsen-Freeman, 2014, p. 258). As a result, the three components of Freeman'’s pie chart
will focus on form, meaning, and use (Laren-Freeman, 2014, p. 258). The procedure of teaching includes 3
stages: 1- form wedge 2- semantic wedge — 3- Pragmatic wedge
Listening and Speaking Part:
The aim of this part of the lesson is to equip students with the ability to engage in short conversations in
English by using appropriate speaking strategies tied to the present perfect tense.
This approach ensures that students not only understand the grammatical structure of the present perfect
tense but also learn how to use it effectively in everyday conversations.
Pronunciation Part
It aims at presenting ‘the stress pattern of warnings and orders’. The goal is for students to not only
recognize the speaking patterns but also to produce them actively in oral conversations.
Writing Part:
This lesson focuses on teaching students the structure, functions, and types of gerunds in English. By
understanding this common grammatical structure, students will improve their ability to write more
naturally. The lesson aims to help students identify the types and usages of gerunds and differentiate them
from the progressive tense, ensuring they master this important aspect of English grammar.
Hint deals with introducing two similar structures which might be confusing for students.
What you learned Part:
It focuses on offering students fluency activities that allow them to practice and integrate everything they
have learned. It aims to help students consolidate their knowledge and apply it effectively in a practical
context.

Lesson 3: Art and Culture
General Objectives of this lesson:
This text focuses on introducing students to the theme of ‘Art and Culture’, emphasizing its significance. It
aims to make students aware of the value of art in life and highlight the importance of art and culture in

understanding the world and fostering communication with others.
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General Objectives of this lesson:
This text focuses on introducing students to the theme of ‘Art and Culture’, emphasizing its significance. It
aims to make students aware of the value of art in life and highlight the importance of art and culture in
understanding the world and fostering communication with others.
The Title Page Part:
It has four interesting facts about the main theme of this lesson and gives some factual information to
students about ‘art’.
The Impact Page:
This section provides general background on the lesson's theme and introduces students to various types
of fine/visual art, with a particular focus on Persian art.
Get Ready Part:
This part aims to introduce students to the theme of the lesson while reviewing previously learned
vocabulary or introducing new words related to the topic.
Conversation Part:
The main purpose of the Conversation is to provide learners with comprehensible input, introduce new words
or expressions, and help students become aware of the grammatical structure (e.g., conditional sentence
type 1) being taught in the lesson.
Conversation part includes 3 phases:
Phase 1. Pre-listening - Phase 2. While-Listening - Phase 3. Post-listening
New Words and Expressions Part:
This part makes students familiar with new words and expressions of Reading and provides students with
some chances to practice what they have learned.
Reading Part:
The primary purpose of reading is to offer learners 'comprehensible input' and serve as a context for
practicing new vocabulary and expressions. It also helps students understand specific grammatical
structures, such as conditional sentence type |, and provides factual knowledge about art, culture, and

society.
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A common model (three-phase cycle) in this part is used which are: pre-reading, while-reading, and post-
reading
Reading Strategies
In this lesson, students learn to identify reference words (e.g., pronouns) used in texts to avoid repetition
and develop ideas.
Reading Comprehension:
Reading Comprehension aims at (a) checking students’ understanding of the text and (b) practicing reading
strategy ‘recognizing reference words’.
Grammar:
The primary objective of teaching grammar is to enable students to use language with accuracy,
meaningfulness, and appropriateness. Larsen-Freeman's framework emphasizes three key components:
form, meaning, and use, which are essential for effective language learning.
The teacher is recommended to follow the 3-dimensional model of teaching grammar based on
communicative framework.
1 - Form wedge 2 - Semantic wedge 3 - Pragmatic wedge
See also Part:
The aim of this part is teaching another grammatical point briefly and to the point.
Listening and Speaking Part:
The goal of this section is to enable students to manage short English conversations by applying suitable
speaking strategies linked to the grammatical structure being taught.
Pronunciation Part:
The focus of pronunciation is to teach the intonation pattern of "conditional sentence type I." Students
should learn to both identify and use this intonation contour effectively in spoken conversations.
Writing Part:
This lesson focuses on teaching students the structure, functions, and types of infinitives in English. A solid
understanding of this common grammatical structure will help students write more naturally. The goal is
for students to master infinitives by identifying their types and usages. The teaching procedure involves the
teacher explaining definitions and relevant information, followed by guiding students through exercises.

Hint deals with two important points.
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Lesson 1: Sense of Appreciation
First in every lesson you should learn general objectives which:
This lesson focuses on educating students about the theme of 'Sense of Appreciation.' It emphasizes the
importance of kindness, helping others, and respecting elders. Additionally, it highlights the value of caring
for one's parents and heeding their advice.
The Title Page Part:
Title Page gives some factual information to students about ‘sense of appreciation’ and its important role
in improving the quality of life.
The Impact Page Part:
It gives general overview of the lesson's theme, highlighting ways people can improve their quality of life by
spending meaningful time with family and friends. It emphasizes the importance of gratitude toward parents
and practicing kindness to others as key to enjoying life.
Get Ready Part:
In content it has three activities and aims at familiarizing students with the theme of the lesson. It also aims
at reviewing previously-learned words or presenting some new words related to the theme of the lesson.
Conversation Part:
The primary purpose of Conversation is to offer learners understandable input and prepare them to generate
understandable output. It also serves as a context for introducing new vocabulary or expressions and helps
students recognize grammatical structures, such as active and passive voice, used in the lesson.
The cycle of SBI:
Metacognitive listening instruction is a practice-based model of teaching listening. The effectiveness of this
model on Iranian language learners’ development of listening comprehension has been verified (Rahimi &

Katal, 2013).
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In this cycle Pedagogical stages and Metacognitive processes are described:

Metacognitive processes:
e Planning and directed attention
e Monitoring, evaluation, planning and selective attention
e Selective attention, monitoring, evaluating and problem solving
e Selective attention, monitoring and problem-solving
e Evaluation, planning
e Monitoring, evaluation and problem solving

Pedagogical stages:
Planning/predicting stage: Students are informed about the topic and the type of the text they are going
to hear. This was done by providing students with texts, pictures, or discussions. After students got
enough information about what they were going to hear, they were asked to predict and write down what
words and phrases they might hear and what information might be presented to them. This step was
done through brainstorming, students’ collaborative interaction, and teachers’ scaffold.
First listen: First verifications stage: After completing their predictions, they listened to the text for the
first time. As they listened, they were asked to highlight their predicted words, phrases, and information
if they were mentioned in the text as well as adding any other information they understood from the
listening task.
Second listen: Second verification stage:
Students listened to the text for the second time. This time they focused on details and what they did
not succeed to understand during the first listening phase. They were asked to write down more detailed
information and answer questions presented in the book.
Third listen: Final verification stage: Students listened to the text for the third time to verify their
understanding of the text and also to get the information they might have missed.
Reflection stage: Students reflected on their experience in listening activity and shared their ideas about

the task and the strategies that helped them to comprehend better
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New Words and Expressions Part:
Content has three parts and this part makes students familiar with new words and expressions of Reading.
It also provides students with some chances to practice what they have learned.
eading Part:
The primary purpose of reading is to provide learners with comprehensible input, enabling them to extract
and construct meaning through interaction with written language. It serves as a context for practicing newly
learned vocabulary and expressions, enhances awareness of grammatical structures (e.g., active/passive
voice), and offers the enjoyment of reading a story in English.
Reading Comprehension Part:
Reading Comprehension aims at (a) checking students’ understanding of the text and (b) practicing reading
strategy known as ‘question generation’.
Vocabulary Development Part:
Introducing ‘collocation’ as an important concept in language learning.
Grammar Part:
The primary goal of teaching grammar is to enable students to use language accurately, meaningfully, and
appropriately. This approach shifts from traditional grammar analysis by emphasizing a communicative
perspective, recognizing that grammar encompasses three interconnected dimensions: (1) form
(morphosyntax), (2) meaning (semantics), and (3) use (pragmatics). These dimensions, represented in
Larsen-Freeman's framework, highlight that grammar is not just about rules but also about how language
functions in communication.
See Also Part:
The aim of this part is teaching another grammatical point briefly and to the point.
Listening and Speaking Part:
The goal of this section is to equip students with speaking strategies to manage short English conversations

effectively, specifically focusing on the use of tag questions as a grammatical structure.
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Writing Part:
In this lesson, the focus of writing is to help students understand and differentiate between compound
sentences and simple sentences. The goal is for students to both comprehend and produce these sentence
types with ease.
What you learned Part: The What You Learned section focuses on offering students fluency activities,
allowing them to integrate and apply all the knowledge and skills they have acquired throughout the lesson.
Lesson 2: Look it Up!

General Objectives of this lesson:

e Familiarizing students with the theme ‘how to use dictionaries’

¢ Making students aware of the value of reference books such as dictionaries, encyclopedias, and

thesauruses.
¢ Informing students of different types of dictionaries and the way they can use them for academic
purposes such as learning a foreign language.

The Title Page Part:
Title Page gives some factual information to students about ‘dictionaries’.
The Impact Page Part:
The text provides an overview of the lesson's theme and highlights how various types of dictionaries can be
utilized by language learners or anyone seeking information about words in a language.
Get Ready Part:
Get Ready aims at familiarizing students with the theme of the lesson. It also aims at presenting some new
words related to the theme of the lesson.
Conversation Part:
The primary purpose of conversation is to offer learners understandable language input and prepare them
to generate understandable output. Additionally, it serves as a context for introducing new vocabulary and
expressions.
New Words and Expressions Part:
This part makes students familiar with new words and expressions of Reading. It also provides students

with some chances to practice what they have learned.
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Reading Part:
The primary function of reading is to provide learners with understandable input, helping them extract and
construct meaning through interaction with written language. It also serves as a context for practicing newly
learned words/expressions, increases awareness of lesson structures (e.g., relative pronouns), and teaches
students how to use a dictionary effectively.

Reading Strategies:

In this lesson students learn ‘highlighting important information’ while reading a text. This can be done

by highlight markers or colored pencils/pens.

How to highlight:

e Teach students tips on how to highlight.

e Do not use one single-colored highlighter

¢ Instead, try using several different colors

e Assign each color a specific purpose

e This creates a color coding system

e Therefore, making your materials easier to understand and learn
Reading Comprehension Part:
Reading Comprehension aims at (a) checking students’ understanding of the text and (b) practicing reading
strategy ‘highlighting’.
Vocabulary Development Part:
Introducing the importance of ‘word part families’ as well as ‘word attack’ as an efficient technique in figuring
out the meaning of unknown words.
Grammar Part:
The primary goal of teaching grammar is to enable students to use language accurately, meaningfully, and
appropriately. This approach shifts from traditional grammar analysis by emphasizing a communicative
perspective, recognizing that grammar encompasses three key dimensions: (morpho) syntax, semantics,
and pragmatics. These dimensions are represented in Larsen-Freeman's framework as form, meaning, and

use, which together provide a comprehensive understanding of grammar in communication.
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See Also Part:
The aim of this part is teaching another grammatical point briefly and to the point.
Listening and Speaking Part:
The goal of this section is to enable students to manage short English conversations by applying appropriate
speaking strategies related to the grammatical structure "Conditional Sentence Type II."
Writing Part:
This lesson focuses on teaching students the concept and structure of a paragraph. Students will learn to
identify different types of paragraphs, locate topic sentences, and write topic sentences for various topics.
Hint Part: Reminds students that the topic sentence is usually the first or sometimes the last sentence, but
it can be any sentence in the paragraph.
Essential Elements of a Paragraph:
There are four essential elements that an effective paragraph should consistently contain: unity, coherence,
a topic sentence, and sufficient development.
Unity: A paragraph should maintain unity by focusing on a single idea, point, or argument. It should avoid
introducing new or unrelated ideas. If sentences start to stray from the main topic, it's time to begin a new
paragraph.
Coherence: Coherence, or the flow of writing, ensures that readers can easily understand the main idea. To
achieve this, the topic sentence should introduce the main idea, and each subsequent sentence should
logically build upon it. After writing, reviewing the paragraph aloud helps confirm that ideas are clearly and
logically presented, resulting in a coherent paragraph.
Topic Sentence: The topic sentence is the key part of a paragraph, as it summarizes the main idea and
"hooks" the reader to continue reading. It provides a general overview, giving the reader a clear sense of
what the paragraph will discuss.
Sufficient Development: Once your paragraph has a topic, it's crucial to develop it fully. Avoid restricting
yourself to a fixed number of sentences; instead, ensure the paragraph is an appropriate length to thoroughly
explain the main idea. A well-developed paragraph should leave no unanswered questions. To achieve this,

include examples, citations, definitions, descriptions, analysis, and organized ideas.
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What you learned Part:
What You Learned aims at providing students with ‘fluency activities’ and giving students the opportunity to
put together whatever they have learned in this lesson.
Lesson 3: Renewable Energy

General Objectives of this lesson:

e Familiarizing students with the theme ‘renewable energy’.

e Making students aware of the value of the natural resources of the earth and the way people can

keep them for the future generations.
¢ Informing students of different types of clean energy resources, the way they are produced, and their
advantages over fossil fuels.

The Title Page Part:
Title Page gives some factual information to students about ‘renewable and clean energies'.
The Impact Page Part:
It provides an overview of the lesson's theme, highlighting how the use of fossil fuels contributes to
environmental pollution and health issues. Through a series of images, it guides students to recognize the
importance of green spaces and natural resources, with the final picture emphasizing their value.
Get Ready Part:
Get Ready aims at familiarizing students with the theme of the lesson. It also aims at presenting some new
words related to the theme of the lesson, renewable energies.
Conversation Part:
The primary purpose of conversation in learning is to offer learners "comprehensible input" and prepare
them to generate "comprehensible output." Additionally, it serves as a context for introducing new
vocabulary and expressions.
Top-Down and Bottom-Up Listening Practices:
Bottom-up processing helps students recognize forms of a language (lexical and pronunciation features).
To develop bottom-up processing, students could be asked to:

e distinguish individual sounds, word boundaries, and stressed syllables

e identify thought groups

\V
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e listen for intonation patterns in utterances

¢ identify grammatical forms and functions

e recognize contractions and connected speech

e recognize linking words
Top-down processing relies on prior knowledge and experience to build the meaning of a listening text. To
arrive at a meaning of a text, the listeners draw on their schemata. Top-down listening skills include:

¢ listening for gist, main ideas, topic, and setting of the text

e listening for specific information

e sequencing the information

e prediction

e guessing

e inferencing
New Words and Expressions Part:
This part makes students familiar with new words and expressions of Reading. It also provides students
with some chances to practice what they have learned.
Reading Part:
The main purpose of reading is to provide learners with comprehensible input, helping them extract and
construct meaning through engagement with written language. It also serves as a context for practicing
new vocabulary and expressions, while increasing awareness of specific grammatical structures, such as
passive voice with modals, introduced in the lesson.
Reading Comprehension Part:
Reading Comprehension aims at (a) checking students’ understanding of the text and (b) practicing reading
strategy ‘note taking'.
Vocabulary Development Part:

Introducing ‘Proverb’ as an important component in language learning.

YA
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Grammar Part:
The primary goal of teaching grammar is to enable students to use language accurately, meaningfully, and
appropriately. This is achieved by applying Larsen-Freeman's three components—form, meaning, and use—
as outlined in her pie chart, which are integrated into the grammar instruction in Vision 3.
See Also Part:
The aim of this part is teaching another grammatical point briefly and to the point.
Listening and Speaking Part:
The aim of this section is to help students receive further focus and practice on the use of past perfect
tense while listening to three conversations and to help them produce sentences containing this structure
appropriately.
Writing Part:
Writing aims at helping students be familiar with ‘supporting sentences’ and ‘concluding sentence’. The
students are expected to distinguish them in a paragraph and also be able to write them for any topic.
Process of Writing a Paragraph:
1 - Compose your topic sentence. Think of a topic and a controlling idea that will narrow the topic enough
to support it well in one paragraph.
2 - Brainstorm supporting ideas. Choose 2 - 6 supporting ideas that do a good job supporting your topic
sentence.
3 - Write your paragraph in topic outline form as follows. Don’t actually write sentences in the outline, except
for the topic sentence.
What you learned Part:
What You Learned aims at providing students with ‘fluency activities’ and giving students the opportunity to

put together whatever they have learned in this lesson.
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Steps in Teaching Conversation and Practice
. Warm-up
2. Audio—Visual Presentation (two or three times)
3.Checking and Explanation
4. Introducing Functions

5. Audio—visual Practice

6. Pair/Group Work

Steps in Teaching Sounds and Letters (word)
. Warm-up
2. Audio-Visual Presentation (two or three times)
3.Checking and Explanation
4 .Imitial Teaching of Letters
* Visual Recognition
* Audio Recognition
* Extension
* Oral Production
5.Teaching Letters for Reading and Writing (using flash cards)
* Sounds of the Letters

* Shape of the Letters
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6.Follow-up Task
7. Assignment

Steps in Teaching Listening and Reading

. Warm-up
2. Audio—Visual Presentation (two or three times)

3.Checking and Explanation (feedback)

Steps in Teaching Speaking and Writing

. Warm—up
2. Pair/Group Work

3.Checking and Explanation (feedback)

Steps in Teaching Your Conversation/Role Play
. Warm-up
2. Pair/Group Work
3.5tudent Presentation

4.Checking and Explanation (feedback)
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Lesson One
My Name
This lesson plan is designed for three sessions:
The First Session
Teaching & Practicing Language Functions
Warm up part:
e Calling the roll
e Describe the lesson objectives in Persian.
e Showing a picture to the class or using some mimes to get them involved in the lesson theme
Conversation part:
Preparation

Teacher should tell students to look at the picture on Page; then tell them the names of the speakers.
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Listening part:
Teacher should ask the students to look at the picture again and listen to the conversation on CD. Playing
CD two or three times is necessary. Then ask questions (in Persian) to check what your students have
understood.
Lesson Two
My Classmates
This lesson plan is designed for three sessions.
The First Session
Teaching & Practicing Language Functions
Warm up part
e Calling the roll
e Describe the lesson objectives in Persian.
e Showing a picture to the class to get them involved in the lesson theme
Conversation part
Preparation:
e Teacher should tell students to look at the picture on Page 10.
e Before students listen to the conversation, teacher should tell them the names of the speakers.
e Students are expected to have scanning in their listening and grasp the key words. Therefore, they
may not be able to retrieve the whole text.
Listening part
e Teacher should ask e students to look at the picture and listen to the conversation
e Teacher should play the CD two or three times.
e Teacher should ask question to check what your students have understood.
Lesson Three
My Age
The First Session

Teaching & Practicing Language Functions
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Warm up part
e Calling the roll
e Describe the lesson objectives in Persian.
e Showing a picture to the class to get them involved in the lesson theme.
Conversation part
Preparation:
e First teacher should tell students to look at the picture.
e Before students listen to the conversation, teacher has to tell them the names of the speakers.
e Students are expected to have scanning in their listening and grasp the key words. Therefore, they
may not be able to retrieve the whole text.
Listening
¢ Now teacher should ask the students to look at the picture again and listen to the conversation on
CD.
e Play the CD two or three times.
e Teacher must ask questions (in Persian) to check what students have understood.
Lesson Four
My Family
The First Session
Teaching & Practicing Language Functions
Warm up part
e Calling the roll
e Describing the lesson objectives in Persian.
e Showing a picture to the class to get them involved in the lesson theme
Conversation part
Preparation:
e Teacher should tell students to look at the picture on Page 22. Ask the following questions in Persian

e Before students listen to the conversation, Teacher can tell them the names of the speakers.
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e Students are expected to have scanning in their listening and grasp the key words. Therefore, they
may not be able to retrieve the whole text.
Listening part
e Teacher should ask the students to look at the picture again and listen to the conversation on CD.
e Then play the CD two or three times.
e Teacher can ask questions (in Persian) to check what students have understood.
Lesson Five
My Appearance
The First Session
Teaching & Practicing Language Functions
Warm up part
e Calling the roll
e Describe the lesson objectives in Persian.
e Showing a picture to the class to get them involved in the lesson them
Conversation
Preparation:
e Teacher tells students to look at the picture on Page 28. Ask the following questions in Persian.
e Before students listen to the conversation, teacher should tell them the names of the speakers.
e Students are expected to have scanning in their listening and grasp the key words. Therefore, they
may not be able to retrieve the whole text.
Listening
e Teacher asks the students to look at the picture again and listen to the conversation on CD.
e Teacher plays the CD two or three times.

e Then teacher should ask questions (in Persian) to check what students have understood.
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Lesson Six
My House
The First Session
Teaching & Practicing Language Functions
Warm up part

e Calling the roll

e Describing the lesson objectives in Persian.

e Showing a picture to the class to make students involved in the lesson theme. There should be
someone doing something in the picture. Then try to attract their attention to where the person is
and what he/she is doing.

Conversation part
Preparation:

e Teacher should tell students to look at the picture on Page 32. Ask the following questions in Persian.

e Before students listen to the conversation, teacher should tell them the names of the speakers.

e Students are expected to have scanning in their listening and grasp the key words. Therefore, they
may not be able to retrieve the whole text.

Listening part

e Teacher should ask the students to look at the picture again and listen to the conversation on CD.

e Teacher can play the CD two or three times.

e Now ask questions (in Persian) to check what your students have understood.

Lesson Seven
My Address
This lesson plan is structured to be delivered over three sessions. The schedule is flexible, allowing
instructors to adjust the timing and order of the lesson parts as needed for optimal delivery.
The First Session
Teaching & Practicing Language Functions
Warm up part

e Calling the roll
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e Describing the lesson objectives in Persian
e Showing a picture to the class to make students involved in the lesson theme.
Conversation part
Preparation:
e Teacher should tell students to look at the picture on Page 38. Ask questions in Persian.
e Before students listen to the conversation, teacher can tell them the names of the speakers.
e Students are expected to have scanning in their listening and grasp the key words. Therefore, they
may not be able to retrieve the whole text.
Listening part:
e Teacher should ask the students to look at the picture again and listen to the conversation on CD.
e Teacher should play the CD two or three times.
e Teacher asks questions (in Persian) to check what your students have understood.
Lesson Eight
My Favorite Food
Warm up part
e Calling the roll
e Describing the lesson objectives in Persian
e Showing a picture to the class to make students involved in the lesson theme.
Conversation part
Preparation:
e Teacher should tell students to look at the picture on Page 42. Ask questions in Persian
e Before students listen to the conversation, teacher must tell them the names of the speakers.
e Students are expected to have scanning in their listening and grasp the key words. Therefore, they
may not be able to retrieve the whole text.
Listening part
e Teacher should ask the students to look at the picture again and listen to the conversation on CD.
e Teacher must play the CD two or three times.
e Then ask questions (in Persian) to check what your students have understood.

e Say what the phrase “Sounds good!” is in Persian: augs> ;S8 adle¢ 6,8>0
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Steps in Teaching Conversation and Practice
. Warm-up
2. Audio—Visual Presentation (two or three times)
3.Checking and Explanation
4. Introducing Functions

5. Audio—visual Practice

& . Pair/Group Work

Steps in Teaching Seunds and Letters (word)
. Warm-up
2. Audio—Visual Presentation {two or three times)
3.Checking and Explanation
4.Initial Teaching of Letters
* Visual Recognition
* Audio Recognition
* Extension
* Oral Production
5.Teaching Letters for Reading and Writing (using flash cards)
* Sounds of the Letters

* Shape of the Letters
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6.Follow-up Task
7. Assignment

Steps in Teaching Listening and Reading

. Warm-up
2. Audio—Visual Presentation (two or three times)

3.Checking and Explanation (feedback)

Steps in Teaching Speaking and Writing

. Warm—up
2. Pair/Group Work

3.Checking and Explanation (feedback)

Steps in Teaching Your Conversation/Role Play
. Warm-up
2. Pair/Group Work
3.5tudent Presentation

4.Checking and Explanation (feedback)
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Lesson One

My Nationality

This lesson plan is designed for three sessions. You may follow the suggested schedule or re-schedule the
lesson parts for three sessions as you consider more appropriate.

The First Session

Teaching & Practicing Language Functions

Materials: Map of the world, white/blackboard, CD player, flash cards for countries flags; pictures of
people from Iran, Germany, UK, China, Spain, Brazil, France, Turkey, India, and Africa shown in their local
contexts with f lags of their countries

Interaction: Teacher-Students (T-S); students in pairs/groups

Warm up part

Greeting:

Teacher should welcome the class to the new academic year in English and use the greetings they learned

in Grade 1.
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1. Teacher should install the map on the board or use power point slides to show the map of the world if
available.
1.3. Then he/she must say that there are many “countries” in the world; give the example of “Iran” first.
1.4. Teacher should write “Country” on the left side of the board and “Nationality” on the other side as the
labels of two columns. Write ‘Iran’ under “Country” and ‘Iranian’ under “Nationality”. Elicit the meaning of
“Nationality.”
1.5. Elicit examples of “country” from the students and he/she should write three or four examples which
may include France, England, Germany, Iraq, Turkey, etc. Elicit the nationalities and write the correct
nationality in front of each country.
Conversation part
Teacher should tell the students that they are going to listen to a conversation about Shayan'’s cousin. Ask
if they understand where he is from.
Note: Whether they answer all your questions or part of them, teacher must play the CD at least twice.
WARNING: Do not force the students to memorize the conversations! Repetition may be used only to correct
their pronunciation. They are required to learn and use only the functions and expressions in the “Practice”
and “Talk to Your Teacher” sections.
In the case of names (people, cities or countries) and other words that include /sh/ or /ch/ sounds (e.g.,
Shayan, French), teacher should “digraphs” in the words and pronounce in a way to attract their attention to
both the digraphs and the corresponding sounds. Explain that these two-letter consonant sounds are called
“digraphs” (dalgreefs).
In the case of words like ‘France’ and ‘Spain’ or other examples containing initial consonant clusters or
“blends”, teacher should underline them using color chalks or different color markers, and pronounce in a
way to attract their attention to both the blends and the corresponding sounds. Then explain that this
combination of consonants at the beginning or middle or final position in a word is called “blend.”
Workbook Assignment
Teacher should refer to Work Book (WB). Do some exercises in the classroom. Make sure all students know
what to do for each exercise. Then explain in Persian if necessary, and then assign other activities in the

WB for homework.
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e Before finishing the class, teacher must summarize the main teaching points of the session on the
board, e.g., “Nationality, Country, Are you from... / Is s/he from...?"
e Finally, he/she can tell them he/she will check their homework assignments and work on the
Spelling/Pronunciation in the next session.
Lesson 2
My Week

This lesson plan is designed for three sessions. You may follow the suggested schedule or re-schedule the
lesson parts for three sessions as you consider more appropriate.
The First Session
Teaching & Practicing Language Functions
Materials: Poster and flashcards for (1) Days of the Week, (2) Time Expressions, (3) Daily activities (going
shopping, going to the gym, etc. in the conversation and Practice sections)
Interaction: Teacher-Student(s); Students-Students (pairs/groups)
Warm up part
In this part as pervious lesson teacher should start with greeting; Greet the students happily, ask “How are
you today?”, and say good things about today, e.g., the weather, a happy occasion if applicable, etc.
Then he/she asks “What day is today?” and elicits the correct answer and gives positive feedback on the
correct English answer.
Conversation part
In this part teacher should tell the students they are going to listen to a conversation. Then he/she should
ask if they can understand what days she goes to the gym.
Teacher should play the CD once and then ask the following questions to elicit as much English as they can
produce.
Teacher can play the CD once more. You may want them to repeat words and phrases. Based on students’
pronunciation and comprehension of the dialog, he/she may decide to play the CD one more time.
WARNING! Teacher must not force the students to memorize the conversations! Repetition may be used

only to correct their pronunciation.
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Workbook Assignment
In this part teacher should refer to Work Book (WB). Do some exercises in the classroom. Make sure all
students know what to do for each exercise. Explain in Persian if necessary, and then assign other activities
in the WB for homework

Lesson Three
My Abilities

This lesson plan is designed for three sessions. You may follow the suggested schedule or re-schedule the
lesson parts for three sessions as you consider more appropriate.
The First Session
Teaching & Practicing Language Functions
Materials: Poster and flash cards for abilities in the lesson:
Drawing, taking photos, cooking, playing football/basketball/ tennis, searching the Web, swimming, making
cake, riding a bike, doing puzzles, working with the computer
Interaction: Teacher-Student(s); Students-Students (pairs/groups)
Warm up part
Greeting: Teacher should greet the students warmly.
1.1. Then He/she must draw an awful calendar looking back at students, and show that he/she is not happy
with his/her drawing.
1.2. Then asks a volunteer to come to the board, or, if there are no volunteers, ask a fast student to draw a
calendar on the board. Tell him/her that it's enough to write the days of the week on the calendar. Now ask,
“All right, what day is today?” as a review of the previous lesson, and elicit the correct answer.
Conversation part
In this part teacher tells students that they are going to listen to a conversation between Sara and Elham.
He/she reminds them that Sara is Sam'’s sister and that these two have come to Iran with their family and
will stay for a while. The explains that Sara, like her brother Sam, is good at English, and in fact, they can
speak English only.
Teacher tells them that Sara and Elham are talking about their abilities. He/she should ask if they can

understand “who is good at what / who can do what.” Write this phrase on the board and elicit the meaning.
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Workbook Assignment
Teacher can refer to Work Book (WB); Do some exercises in the classroom; Make sure all students know
what to do for each exercise; Explain in Persian if necessary, and then assign other activities in the WB for
homework.
1. Before finishing the class, teacher can summarize the main teaching points of the session
2. Finally, he/she should inform them that for the Class Project next session, they will need pictures of the
abilities they have, i.e., what they are good at.
Lesson Four
My Health
This lesson plan is designed for three sessions. You may follow the suggested schedule or re-schedule the
lesson parts for three sessions as you consider more appropriate.
The First Session
Teaching & Practicing Language Functions
Materials: Flash cards for health problems; black/whiteboard, CD player; Flash cards for [ea] in “head” and
“teacher”, and for [ch] in “ache”; Flash cards for health advice
Interaction: Teacher-Student(s); Students-Students (pairs/groups)
Warm up part
Greeting: Teacher can pretend that he/she has a cold with a sore throat, but greet the students with the
same happy face he/she greets them every day. He/she can cough a bit, and see if any of your students in
class seems to have a cold.
He/she can elicit health advice in English or Persian, and provide equivalents or suggestions in English:” Get
some rest, see a doctor, drink water, have some soup, get vitamin C, ...".
Give positive feedback and provide the English equivalent.
Conversation part
The class are going to listen to a conversation between a student and a teacher. Teacher should ask them
to listen carefully to understand what his problem is.

1.1. Teacher should play the CD once and ask the related questions.
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1.2. Play the CD again and elicit answers to the questions which they may not have comprehended. In case
they have answered all your questions, get them to 76 repeat the turns and check their pronunciation.
WARNING! Do not force the students to memorize the conversations! Repetition may be used only to correct
their pronunciation. They are required to learn and use only the functions and expressions in the “Practice”
and “Talk to Your Teacher” sections.
Workbook Assignment
Teacher first should refer to Work Book (WB); Do some exercises in the classroom; Make sure all students
know what to do for each exercise; Explain in Persian if necessary, and then assign other activities in the
WB for homework.
1.1. Before finishing the class, summarize the main teaching points of the session including health
problems, health advice, and question forms to ask about people’s health problems.
1.2. Tell them you will check their homework assignments and tell them to work on the
Spelling/Pronunciation in the next session.
Lesson Five
My city
This lesson plan is designed for three sessions. You may follow the suggested schedule or re-schedule the
lesson parts for three sessions as you consider more appropriate.
The First Session
Teaching & Practicing Language Functions
Materials: White/blackboard, CD player, flash cards for famous cities in Iran; Map of Iran.
Interaction: Teacher-Students (T-S), Students (Ss) in pairs/groups
Warm up part
Greet the students.
1.1. In case some students’ last names show affiliation with certain cities or geographical areas (e.g., Reza
Sohrabi Kermani, Maryam Jafari Tafreshi ), pause for a second, show curiosity and interest, and ask related

questions.
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Teacher should elicit ‘'Yes/No’ answer, nod, and smile to show satisfaction with the interaction and finish
calling the roll. If his/her own last name includes the name of a city/area, he/she may use it as a further
example.
Then teacher can Start the lesson by specifying the objectives; Tell students that they are going to learn how
to “describe” (= talk about) cities. Give the example of the city that you and your students live in. If your
school is in a village, say that your village is in the city of X, and you will talk about your village later (Village
is the topic of Lesson 6).
Conversation
Teacher can tell students that they are going to listen to a conversation between Phanindra and Morteza
about a city (write the names on the board, underline Ph and emphasize the /f/ sound). Students may be
surprised at the unfamiliar name “Phanindra.” He/she must tell them that they will know more about him
later: “Wait.

Teacher should elicit as many pieces of information as they can provide from the conversation, e.g.,

n u nou » o« nou

bridges,” “mosques,” “museums,

”n o« n o«

“boulevards, old buildings,” “restaurants,” “stores.” If they can, clap for
them and say “Well done!” Then tell them that Phanindra comes from India, and “Phanindra” is an Indian
name.

If students can't do this, or in case they provide few words from the conversation, teacher can install the
flash cards of these places as well as other places that are not mentioned in the conversation on the board
(or show them on the Power Point slides if available).

Teacher can play the CD again, pause at the name of each place that the speakers mention, point to the
corresponding picture on the board/Power Point slides, and continue to the end of the conversation.
WARNING! Do not force the students to memorize the conversations! Repetition may be used only to correct
their pronunciation. They are required to learn and use only the functions and expressions in the “Practice”
and “Talk to Your Teacher” sections.

Workbook Assignment

Teacher can do some exercises of workbook in the classroom to make sure all students know what to do

for each exercise. Then he/she can explain in Persian if necessary, and then assign other activities in the

WB for homework.
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1.1. Before finishing the class, teacher can summarize the main teaching points of the session on the board.
1.2. He/she should tell them you will check their homework assignments and work on the
Spelling/Pronunciation in the next session.

Lesson Six

My Village
This lesson plan is designed for three sessions. You may follow the suggested schedule or re-schedule the
lesson parts for three sessions as you consider more appropriate.
The First Session
Teaching & Practicing Language Functions
Materials: Flash cards for village, map of Iran, mountains, flower fields, farm, trees, river, snowy, rainy, windy,
cloudy
Interaction: Teacher-Students; Students-Students
Warm up
Teacher should greet the students warmly, and review what they learned in Lesson 5 My City. In case some
students’ last names are followed by the name of a place (recall Tafreshi as an example), mention it as an
example of the origin/hometown of people. If not, he/she can say that some people are originally from a
village, i.e., their fathers or grandfathers lived in a village somewhere in Iran.
Conversation
Teacher must tell the students that they are going to listen to a conversation between Sam (who speaks
English only) and his friend Hamid about the village that Hamid and his family live in. Tell them to listen
carefully and say where the village is and what it’s like.
Teacher should play the CD once and ask your questions again. Elicit the name of the village and its location.
Then he/she can play the CD one more time. Get them to repeat the turns, and attend to their pronunciation
of [fl] in “flowers” and [th] in “there” and “weather.”
Workbook Assignment
Teacher should refer to Work Book (WB); Do some exercises in the classroom; Make sure all students know
what to do for each exercise; Explain in Persian if necessary, and then assign other activities in the WB for

homework.
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Before finishing the class, should summarize the main teaching points of the session.

Lesson Seven

My Hobbies

This lesson plan is designed for three sessions. Teacher may follow the suggested schedule or re-schedule
the lesson parts for three sessions as you consider more appropriate.
The First Session
Teaching & Practicing Language Functions
Materials: A crossword puzzle from a newspaper or magazine for the Warm Up section; Flash cards for
hobbies and free time activities: reading, playing computer games, playing chess, playing tennis, horse
riding, listening to the radio, watching TV, walking in the park, doing (crossword) puzzles, shopping
Interaction: Teacher-Students; Students-Students
Warm up part
Teacher should greet the students happily and say that today they're going to have a wonderful lesson.
Teacher can elicit one of the hobbies you introduced on the board, or the hobby that he/she is interested in.
If the student names an additional hobby in English that is not among your flash cards, ask him/her to
explain it in English. Make sure the class understands.
Conversation part
Teacher should tell the students they are going to listen to a conversation between a classroom teacher and
her students about their hobbies. He/she can ask them to listen carefully and say the names of the student
and the teacher.
WARNING!
Teacher should not force the students to memorize the conversations! Repetition may be used only to
correct their pronunciation. They are required to learn and use only the functions and expressions in the
“Practice” and “Talk to Your Teacher” sections.
Workbook Assignment part
Teacher should refer to Work Book (WB). Do some exercises in the classroom. Make sure all students know
what to do for each exercise. Explain in Persian if necessary, and then assign other activities in the WB for
homework.

Before finishing the class, summarize the main teaching points of the session.
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This part includes:
- Introducing different parts of each lesson
- Teaching Objectives
- Teaching procedures
- Teaching hints
- Theoretical explanations
The Gantt Chart of the Lesson
A Gantt chart, commonly used in project management, is one of the most popular and useful ways of
showing activities (tasks or events) displayed against time. On the left of the chart is a list of the
activities and along the top is a suitable time scale.
1- Conversation
Objective:
Conversation is defined as “a joint activity in which two or more participants use linguistic forms and
nonverbal signals to communicate interactively”. In Prospect 3, the main function of Conversation is
providing the learners with ‘comprehensible input ’. Other objectives of Conversation are:
- Presenting language function
- Presenting new vocabulary/expressions related to the theme of the lesson
- Rising students’ awareness towards the structure presented in the lesson
Teaching Procedure:
As conversation is primarily a listening task, one possible way to teach it is using the three-phase cycle of

pre -listening, listening, and post-listening.
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Phase 1. Preparation (Pre listening):

The aim of the pre- listening stage is to “prepare learners to listen by using activities that focus on the
content of the text and/or the language in the text”. To activate students’ background knowledge on the
topic. The activities may include (ibid): brainstorming, researching, reading, viewing pictures, watching
movies, and discussing. The teacher may also focus on linguistic forms in pre- listening.

Brainstorming: is “a group activity in which learners have a free and relatively unstructured discussion on
an assigned topic as a way of generating ideas”

Researching: The students can use dictionaries, encyclopedias, atlases or the Internet to do some kind of
research on the theme of the lesson.

Reading: The teacher can bring some mini paragraphs on the theme of the lesson into the class and ask
students to read them.

Viewing pictures or photographs: A variety of pictures and photographs can be brought into the classroom
to give students some ideas about the theme of the lesson.

Discussing: The students may talk about the theme of the lesson when they are doing the above-mentioned
activities.

Focusing on new words: New words and expressions of the conversation can be presented to students in
this phase. It is basically suggested that comprehension of listening and reading tasks increases if their key
words are presented to students beforehand.

Phase 2. Listening

Basically, the goal of listening part is ‘comprehension’. Therefore students should rely on their bottom- up
and top- down processing ability to process the aural input.

Phase 3. Post- listening

Post-listening is done to check if comprehension has taken place and to diagnose the problems students
have with the Conversation. In this phase the teacher asks comprehension questions.

In this phase display, inference, and opinion gap are discussed.
. Display questions: The answers to these types of questions can be found in the conversation directly.
. Inference questions: The answers to these types of questions are indirectly included in the conversation.

The students should infer the answers from the conversation.
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. Opinion-gap questions: The answers to these questions are based on personal information, experiences,
and preferences.
Techniques for Teaching Listening Comprehension
FOR BEGINNING-LEVEL LISTENERS
Bottom-Up Exercises:
1) Goal: Discriminating Between Intonation Contours in Sentences
2) Goal: Discriminating Between Phonemes
3) Goal: Selective Listening for Morphological Endings
4) Goal: Selecting Details from the Text (Word Recognition)
5) Goal: Listening for Normal Sentence Word Order
Top-Down Exercises:
6) Goal: Discriminating Between Emotional Reactions
7) Goal: Getting the Gist of a Sentence
8) Goal: Recognize the Topic
Interactive Exercises
9) Goal: Build a Semantic Network of Word Associations
10) Goal: Recognize a Familiar Word and Relate It to a Category
11) Goal: Following Directions
FOR INTERMEDIATE LEVEL LISTENERS
Bottom-Up Exercises
12) Goal: Recognizing Fast Speech Forms
13) Goal: Finding the Stressed Syllable
14) Goal: Recognizing Words with Reduced Syllables
15) Goal: Recognize Words as They Are Linked in the Speech Stream
16) Goal: Recognize Pertinent Details in the Speech Stream
Top-Down Exercises
17) Goal: Analyze Discourse Structure to Suggest Effective Listening Strategies

18) Goal: Listen to Identify the Speaker or the Topic
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19) Goal: Listen to Evaluate Themes and Motives
20) Goal: Finding Main Ideas and Supporting Details
21) Goal: Making Inferences
Interactive Exercises
22) Goal: Discriminating Between Registers of Speech and Tones of Voice
23) Goal: Recognize Missing Grammar Markers in colloquial Speech
24) Goal: Use Knowledge of Reduce Forms to Clarify the Meaning of an Utterance
25) Goal: Use Context to Build Listening Expectations
26) Goal: Use Context to Confirm Expectations
27) Goal: Use Context to Build Listening Expectations. Use Bottom-Up Processing to Recognize Missing
Words. Compare Your Predictions to What You Actually Heard
28) Goal: Use Incomplete Sensory Data and Cultural Background Information to Construct a More Complete
Understanding of a Text
Talking about the Theme of the Lesson
Objective:
- Presenting instances of language function.
- Helping students have focused attention on the structure.
- Providing opportunities for repetition of the structure.
- Helping students use the structure correctly.
- Giving feedback to students if they make mistakes.
Teaching Procedure
- Teacher should tell students that they are going to learn how to talk about the theme of the lesson.
- Let them know what each turn means.
- Let them know what the topic of the lesson mean and talk about it in Persian.
- Play the CD two or three times and ask students to repeat the turns. He/she can divide the class into two
groups and ask each group to repeat one turn.

_Then tell the class to ask about the theme.
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- Next ask students to pair up and practice asking each other about the theme. They can refer to the Photo
Dictionary at the end of their book for words they don’t know.
- Finally, invite pairs to come to the front of the class to role play the questions and answers.
Language Melody
Objective:
- Helping students recognize intonation contours of English language.
- Helping students produce proper intonation contours associated with the function of the utterances.
Teaching Procedure
“The communicative framework suggests a division of the pronunciation lesson into five phases moving
from analysis and consciousness raising to listening discrimination and finally production”.
This communicative framework recognizes;

e The key role each phase plays in the acquisition of new pronunciation features,

e Learners’ progression from one phase to another, that is from controlled to automatic
processing/production of L2 phonology is gradual,

e The application of this framework should extend the course of several lessons not just one,

e Learning pronunciation is not linear, and practice must extend beyond the controlled phase of
repetition and oral drills to more communicative activities when learners gain control over the
feature.

Grammar

Objective:

Although “the term grammar has multiple meanings” its core meaning is “how words are formed

(morphology) and how words are combined (syntax)”.

There are two basic views towards grammar: formal and functional. While the former is about the form

of the language, the latter focuses on the fact that “grammar is not a static system of rules; grammar is

a dynamic system”. The grammar of a language is not what its speakers have to say (prescriptive

grammar) but how the language is actually used (descriptive grammar). grammar is not merely a

collection of forms but rather involves the three dimensions of what linguists refer to as (morpho) syntas,

semantics, and pragmatics. Grammatical structures not only have a morphosyntactic form, they are also
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used to express meaning (semantics) in context-appropriate use (pragmatics). We refer to these as the

dimensions of form, meaning, and use, because the three are interrelated.
1. In the wedge of the pie having to do with form, we have those overt lexicogrammatical patterns and
morphosyntactic forms that tell us how a particular construction is put together and how it is sequenced
with other constructions in a sequence or text.
2. In semantic wedge, we deal with what a grammar construction means. The meaning can be lexical (a
dictionary definition for a preposition like down, for instance), or it can be grammatical (e.g., the conditional
states both a condition and an outcome or result).
3. Pragmatics in the use wedge means the use of the language in context. The context can be social (i.e.,
a context created by speakers, their relationships to one another, or the setting), or it can be a linguistic
discourse co- text (i.e., the language that precedes or follows a particular structure in the discourse, or how
a particular genre or register affects the use of a construction).
Teaching Procedure
New teaching points are introduced with dialogues, followed by controlled practice of the main grammatical
patterns. The teaching points are then contextualized through situational practice. This serves as an
introduction to a freer practice activity, such as a role play or improvisation.
Teaching points are often introduced in dialogue form, grammatical items are isolated for controlled practice
and freer activities are provided. Pair and group work is suggested to encourage students to use and
practice function and forms.
See also part
Objective
It is a grammatical point that is explained very briefly. Most of the time, this grammatical point is required
to carry out conversations and/or do meaningful tasks and exercises.
Teaching Procedure
To teach this grammatical point just refer to the 3 dimensional grammatical pie. Some exercises are

predicted to be done on this structure in the rest of the book/workbook.
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Find it and Tell Your Classmates part
Objective
Making students aware of the taught grammatical structures.
Providing students with controlled oral practice
Teaching Procedure
Asking students to take a red pencil or highlighter.
Asking them to: circle the structures, or underline the structures
Asking students to do the oral drill.
- If necessary, give them some hints.
Listening, Reading and Writing
Objective
The main goal of this section is providing situational practice with contextualization for the taught
grammatical point.
* Providing oral input for listening and reading practices
* Giving students some opportunities to produce meaningful output.
Teaching Procedure
- Teacher should play the CD.
- Ask students to read the questions and answer them after listening to the audio.
Listening, Speaking, Reading and Writing
Objective
Providing students with opportunities to practice all 4 skills integratively.
Exposing students to comprehensible input.
Providing students with some opportunities to produce meaningful output.
Teaching Procedure
This activity is a real or pedagogical task that asks students to share their personal information and

preferences with their classmates.
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Role Play
Objective
Providing students with a fluency activity
Giving students the opportunity to put together whatever they have learned in the lesson.
Teaching Procedure
Asking students to pair up.
Students have to talk about the theme of the lesson.
Asking students to use the conversation of the lesson as a model.
Lesson 1
Personality
Conversation
Objective
Providing students with language comprehensible input
Presenting language function ‘talking about personality’
Presenting new vocabulary/expressions related to the theme ‘personality’
Rising students’ awareness towards the structure “simple
Teaching Procedure
Use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’.
Phase 1. Preparation (Pre-listening)
The aim of the pre-listening stage is to “prepare learners to listen by using activities that focus on the content
of the text and/or the language in the text”. The activities may include: brainstorming, researching, reading,
viewing pictures, watching movies, and discussing.
Activating students’ background knowledge:
Introducing the topic, talk about ‘personality’
1.1. Brainstorming: Teacher can write the word ‘personality’ on the board, give its meaning in Persian, and
ask students to brainstorm about the topic.
1.2. Researching: Teacher should ask students to do a mini research on the word ‘personality’.

1.3. Reading: Teacher brings short paragraphs about ‘personality’ and asks students to read them.
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1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the classroom
to give students some ideas about the topic personality.
1.5. Watching movie: Teacher can show a short movie to students about people with different
‘personalities’.
1.6. Discussing: The students may talk about the personality when they are doing the above-mentioned
activities.
Phase 2. Listening
The goal of listening part is basically ‘comprehension’.Thus students should rely on their bottom-up and
top-down processing ability to process the aural 43 input.
Phase 3. Post listening
3 types of questions can be asked: display, inference, and opinion gap.
Display question: Is Reza helpful?
Inference question: Does Reza help Parham?
Opinion-gap question: Is your friend kind?
Lesson 2
Travel
Conversation
- Providing students with language input
- Presenting Language function ‘talking about travels’
- Presenting new vocabulary/expressions related to the theme ‘travel’
- Rising students’ awareness towards the structure “present continuous tense”
Teaching Procedure
Use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’.
Phase 1. Preparation (Pre-listening)
1.1.  Brainstorming: You can write the word ‘travel’ on the board, give its meaning in Persian, and ask
students to brainstorm about the topic.
1.2. Researching: Ask students to do a mini research on the word ‘travel'.

1.3. Reading: You can bring short paragraphs about ‘ travel ' and ask students to read them.
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1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic travel.
Phase 2. Listening
The goal of listening part is basically ‘comprehension’. Thus students should rely on their bottom-up and
top-down processing ability to process the aural input.
Phase 3. Post listening
3 types of questions can be asked: display, inference, and opinion gap.
- Display question: Are they staying for 3 nights?
- Inference question: Is the receptionist checking their passport?
- Opinion-gap question: Is Germany in Europe?
Lesson 3
Festivals and Ceremonies
- Providing students with language input
- Presenting language function ‘talking about festivals and ceremonies’
- Presenting new vocabulary/expressions related to the theme ‘festivals and ceremonies’
- Rising students’ awareness towards the structure ‘simple present tense’
Teaching Procedure
Use the cycle of pre-listening, listening, and post-listeningto teach ‘conversation’.
Phase 1. Preparation (Pre-listening)
Activating students’ background knowledge: Introducing the topic, talking about ‘festivals and ceremonies’
1.1. Brainstorming: Teacher can write the word ‘festival/ceremonies’ on the board, give its meaning in
Persian, and ask students to brainstorm about the topic.
1.2. Researching: Teacher can ask students to do a mini research on the word ‘festivals’.
1.3. Reading: Teacher can bring short paragraphs about ‘festivals’ and ask students to read them.
1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic festivals and ceremonies.
1.5. Discussing: The students may talk about festivals and ceremonies when they are doing the above-

mentioned activities.
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1.6. Watching movies: Teacher can show a short movie to students about different festivals and ceremonies
in Iran or other countries.
Phase 2. Listening
The goal of listening part is basically ‘comprehension’. Thus students should rely on their bottom-up and
top-down processing ability to process the aural input.
Phase 3. Post listening
3 types of questions can be asked: display, inference, and opinion gap.
- Display question: Does Elham like New Year?
- Inference question: Does Nasrin like money?
- Opinion-gap question:Do you like New Year?

Lesson 4

Services
Objectives of this lesson
- Providing students with language input
- Presenting language function ‘talking about services’
- Presenting new vocabulary /expressions related to the theme ‘services’.
- Rising students’ awareness towards ‘wh questions with do/does’
Teaching Procedure
Teacher should use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’.
Phase 1. Preparation (Pre-listening)
Activating students’ background knowledge: Introducing the topic, talk about ‘services'.
1.1. Brainstorming: Teacher can write the word ‘services’ on the board, give its meaning in Persian, and ask
students to brainstorm about the topic.
1.2. Researching: Ask students to do a mini research on the word ‘services’.
1.3. Reading: You can bring short paragraphs about ‘services’ and ask students to read them.
1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic services.

1.5. Watching movies: You can show a short movie to students about different services.
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1.6. Discussing: The students may talk about services when they are doing the above activities.

Phase 2. Listening

The goal of listening part is basically ‘comprehension’. Thus students should rely on their bottom-up and

top-down processing ability to process the aural input.

Phase 3. Post listening

3 types of questions can be asked: display, inference, and opinion gap.

- Display question: Is the man a tourist?

- Inference question: Does Pedram speak English?

- Opinion-gap question: Is there a post office near your house?

Lesson 5

Media

Conversation

Objective

- Providing students with language input

- Presenting language function talking about media

- Presenting new vocabulary/expressions related to the theme ‘media’

- Rising students’ awareness towards the structure ‘past tense’

Teaching Procedure

Teacher should use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’.

Phase 1. Preparation (Pre listening)

1.1.

1.2.

1.3.

1.4.

1.5.

Brainstorming: Teacher may write the word ‘media’ on the board, give its meaning in Persian, and
ask students to brainstorm about the topic.

Researching: If students have dictionaries in the classroom, teacher may ask them to look up the
word media and give you what they have found.

Reading: Teacher can bring short paragraphs about media and ask students to read them.

Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic media.

Discussing: The students may talk about the media when they are doing the above activities.
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1.6. Watching movies: You can show a short movie to students about Media.
Phase 2. Listening
The goal of listening part is basically ‘comprehension’. Thus students should rely on their bottom-up and
top-down processing ability to process the aural input.
- Asking students to listen carefully for the gist of meaning.
- Teacher may write some questions on the board and ask them to listen and find their answers:
Phase 3. Post listening
3 types of questions can be asked: display, inference, and opinion gap.
- Display question: Where was Mahsa in the weekend?
- Inference question: Does Mina like watching TV reports?
- Opinion-gap question: Do you like film festivals?
Lesson 6
Health and Injuries
Conversation
Objective
- Providing students with language input
- Presenting language function ‘talking about health-and injuries’.
- Presenting new vocabulary/expressions related to the theme ‘health and injuries’.
- Rising students’ awareness towards the structure ‘past tense’.
Teaching Procedure
Use the cycle of pre-listening, listening and post-listening to teach ‘conversation’.
Phase 1. Preparation (Pre listening)
Activating students’ background knowledge: Introducing the topic, talking about ‘health and injuries’
1.1. Brainstorming: Teacher may write the word ‘injuries’ on the board, give its meaning in Persian, and ask
students to brainstorm about the topic. It is a good idea to draw a concept map on the board to give some
directions to students on how to brainstorm.
1.2. Researching: Teacher should ask students to interview each other and see if anyone in the class has

had injuries.
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1.3. Reading: Teacher can bring short paragraphs about injuries and ask students to read them.
1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic injuries.
1.5. Discussing: The students may talk about injuries when they are doing the above activities.
1.6. Watching movies: You can show a short movie to students about health and injuries.
Phase 2. Listening
The goal of listening part is basically ‘comprehension’. Thus students should rely on their bottom-up and
top-down processing ability to process the aural input.
Phase 3. Post listening
- Ask some comprehension questions: 3 types of questions can be asked: display, inference, and opinion
gap.
- Display question: Who twisted his ankle last summer?
- Inference question: Is Reza careful now?

- Opinion-gap question: Did you break your leg when you were a kid?
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