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Infusing creativity into Eastern classrooms: Evaluations

from student perspectives
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6. Conclusion

To realize creativity education in school curriculum, finding methods to integrate creativity learning and that of content
knowledge is unavoidable. Obviously, it is not an easy task. In the process of integration, adjustments, balancing and
compromise between the two learning domains are expected to occur. This study provided one potentially useful method
for infusing creative learning into subject content, including the discovery, understanding, presentation, application and
transformation of content knowledge. The results of this study highlighted several important directions and factors for Asian
educators to consider when infusing creativity learning into their regular lessons. They included the perceptions, needs and
preferences of students, their tensions and dilemmas in the learning process, the heavy cultural and contextual influences
and also the domain-specificity of the infusion approach of creativity education. In future, education policy makers need
to note that the starting points of creativity reforms in Asian places may be quite different from that of some Western
countries. Simple direct transplant of Western style of creativity learning and their pedagogical practices would surely meet
obstacles. In light of this study, it seems that an active, playful, self-actualizing learning style, which emphasizes deeper
understanding and daily-life application of science knowledge, and, at the same time, encourages creative appreciation,
alternative thinking, curiosity, confidence and initiation in learning may be more readily implemented in schools and
favored by students in the existing Asian contexts. In light of this study, Asian educators should consider scaffolding
creativity education into various dimensions and progressive levels, with higher focus on adaptive creativity in its initial
stage of reform, and the inclusion of student voice in its process of change.
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